Abstract. The study is carried out in China West Normal University. The author and 105 students from two classes participate in the study. A newly constructed training model was applied from the integration of Oxford's (1990) eight-step model with Cohen's 1997 Strategies-based Instruction (SBI). The study lasts 3 months. During the study, students from experiment class are presented with what are metacognitive strategies and the chance to practice while the students from control class receive traditional instructions. The results indicate that the metacognitive strategy training can enhance students' metacognitive awareness and writing performance.
Introduction
Language low achievers look depressed and frustrated in presentation. They look nervous, poor initiative and are reluctant to make any preparation. They are not clear about their learning objectives with blind learning. They are easily to be inhibited when they feel nervous and of lower self-confidence. They are lack of confidence and full of strong anxieties. Even if some of them can realize their limitations, they can't transcend for their passiveness. Apparently, they lacked certain necessary higher-order processes, what are often called metacognitive strategies or self-regulatory skills, which would enable them to access the task and bring to bear the necessary strategies for its completion.
Metacognitive strategies are executive in nature. They are the strategies a student uses when planning, monitoring, and evaluating learning or strategy performance (Ellis, 1994) . Hence, they are often referred to as self-regulatory strategies. The present research is designed in order to resolve the problems mentioned earlier and help language low achievers to develop learning autonomy and improve their proficiency. The research intends to examine the frequencies of low achievers' metacognitive strategy use and propose an effective metacognitive strategy training model targeted at low achievers.
Literature Review

A Review of Metacognitive Strategy
O'Malley et al. (1985) posit that metacognitive strategies involve thinking about learning process, planning for learning, monitoring of comprehension or production while it is taking place, and self-evaluation of learning after the language activity is completed. Oxford (1990) maintains metacognitive strategies are actions which go beyond purely cognitive devices, and which provides a way for learners to coordinate their own learning process. Metacognitive strategies allow learners to control their own cognition; that is, to coordinate the learning process by using functions such as centering, arranging, planning, and evaluating. Cohen (1998) views metacognitive strategies as dealing with pre-assessment and pre-planning, on-line planning and evaluation, and post-evaluation of language learning activities and of language use events. Wenden (2002) firmly suggested learners should grasp some useful metacognitive strategies to manage, direct, regulate, and guide their learning.
According to the definition of metacognitive strategies listed above, it is clear that there are similarities and agreements in these definitions. To put it simply, metacognitive strategies are skills, approaches, and thinking and actions learners use to control their cognition and learning process.
Language Low Achievers
The term achiever in this study is used to refer to university students who learn English as a foreign language. Rubin (1975) pointed out "it is common knowledge that some people are more successful than others at learning a second language". In Vann and Abraham's research (1990), two Saudi Arabian women were defined as unsuccessful learners as measured by the relative speed with which they moved through an intensive English program. In Wen's study (1995) , she compared two university students, defining one of them as language high achiever and the other as language low achiever, as the latter spent much more time learning English but got much lower score in the CET-4 Test, though their university admission scores were almost the same. In some other studies, high or low achievers were defined according to their scores of exams or specific tasks (see Liu, 2002; Yang, 2002 ). In the current study, the score of English in College Entrance Examination and CET-4 are used as the criterion of achievement. The students are defined as language low achievers as the score of each of the sample students is apparently lower than the total average score.
Methodology Subjects
The subjects in this study consist of 166 second-year students (61 language high achievers and 105 low achievers) of non-English majors in China West Normal University for the questionnaire. Then the researcher conducted a one semester metacognitive strategy training session with the 105 low achievers (47 of them belonging to the experimental group and 58 of them belonging to the control group) by applying a newly constructed training model.
Instruments
There are three instruments involved in the research: Modified Strategy Inventory for Language Learning (SILL) of Oxford (1990) , CEE (College Entrance Examination) and CET-4 scores (used to represent language proficiency level).
Design of the New Metacognitive Strategy Training
To make the training program effective, the first step involves identifying and diagnosing the students' strategies they are already using. In this research, the modified version of Oxford's (1990) SILL is employed as the assessment tool because it is "a valuable diagnostic tool" (Ellis 1994) .
After the assessment, the teacher goes on with awareness training. Awareness training program will focus on improving language low achievers' metacognitive ability to plan, monitor and evaluate their studies.
And after that, with Oxford's (1990) eight-step model and Cohen's SBI model, the training program implemented into teaching content lasts the whole term, totaling 43 hours. In the process of the course, the teacher has complete autonomy in the class arrangement and syllabus design, thus overcoming the limitation of being unsystematic which is characteristic of long-term training. Besides, almost all the remedial students bear very similar features-low strategy use frequency, poor performance, yet comparatively high instrumental motivation to pass CET-4 and final English exam. Therefore, the collective instruction will suffice for an ideal result as far as the form of training organization is concerned.
To sum up, the complete sequence of the model adopted in the research is presented as follows (see figure 1 ) Figure 1 . A Metacognitive Training Model for Language Low Achievers.
Results and Discussion
Metacognitive Strategy Use Frequency between the Experimental Group and Control Group before Training
The author designed one-semester metacognitive strategy training to find whether there are significant differences in the performance on metacognitive strategy use and language proficiency between the students who received the training and those without. Table 1 shows the use differences in respect of the overall metacognitive strategies, the 3 strategy groups and the 11 strategy categories between the experimental group and the control group before training. Before training, experimental group and the control group do not have statistically significant differences as far as the overall strategies and three strategy groups are concerned. The two groups also show no statistically significant differences in all the strategy categories except Delaying speech. All this shows that the strategy use frequencies between the two groups are very identical. Table 2 shows the use differences in respect of the overall metacognitive strategies, the three strategy groups and eleven strategy categories between the experimental group and the control group after training. After training, the experimental group and the control group exhibit extremely significant difference in their overall metacognitive strategy use (p=0.0000). The mean score of the experimental is raised from 2.19 to the present 3.29, a 33% increase in frequency. The mean score of the control group reaches form2.15 to 2.16, a 0.2% increase in frequency. Although the control group does not receive any metacognitive strategy training, its overall strategy use frequency is also improved. But compared with the experimental group, its frequency increase is very low. The difference and the changes reveal that strategy training can greatly enhance the strategy use frequency. From the table 3, it can be seen that, after the training, there appears statistically significant difference in CET-4 scores between the experimental group and the control group (p=0.0008), with the former's proficiency much higher than the latter's. However, before the training, there is no statistically significant difference between the two (p=0.6034). This improved proficiency can be correlated with the increased use frequency of metacognitive strategies.
Metacognitive Strategy Use Frequency between the Experimental Group and Control Group after Training
The Language Proficiency between the Experimental Group and the Control Group after Training
Conclusion
After examining the literature of metacognitive strategy research and training, the present research makes an attempt to construct a new metacognitive strategy training program aiming at the language low achievers in China West Normal University and carry out a one-semester training. Data are analyzed using SPSS and adopting such statistically techniques as simple descriptive statistics and T-test, with major findings listed as follows:
(1) In respect of the overall strategy use, there is a statistically significant difference between LHAs (language high achievers) and LLAs (language low achievers), with the mean value of the former much higher than that of the latter, which shows that LHAs use the overall strategies more frequently than LLAs.
(2) Strategy training can enhance the use of metacognitive strategies and academic progress of the language low achievers. After training, the experimental group exhibits statistically significant differences from the control group in the overall metacognitive strategies, the three strategy group and eight of eleven strategy categories, and its strategy use frequencies in the above respects are much higher than the control group. Also, after training there appears significant difference in proficiency between the experimental group and control group. The increased use of metacognitive strategies and the improved proficiency results from the training program.
(3) The training program adopted from Cohen's (1997) SBI and Oxford's (1990) eight-step model proves to be effective not only in the way of improving proficiency but also in the way of increasing awareness and learning autonomy of the language low achievers, which can be easily observed from their class behavior.
